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Abstract 

This study investigates the integration of missional priorities into theological education within 

Tanzanian Anglican institutions to develop curricula that are both contextually relevant and 

practically effective. Recognizing the growing need for theological education to engage with local 

socio-economic, cultural, and environmental realities, this research examines how curricula can 

be designed to equip future church leaders with the knowledge, skills, and attitudes necessary for 

effective ministry in diverse community settings. Employing a qualitative research approach, the 

study combines a comprehensive literature review, semi-structured interviews with educators, 

students, and church leaders, and case studies from three theological colleges, providing both 

theoretical insights and empirical evidence. The findings point to several important issues that 

hinder the successful integration of missional values.  Limited financial and material resources, 

inadequate curriculum contextualization to local socioeconomic realities, and inadequate 

missional theology training for faculty are major problems.  These obstacles make it more difficult 

for theological schools to give their students useful tools for social change and community 

involvement.  The Anglican Church's Five Marks of Mission—evangelism, teaching, service, 

justice, and environmental stewardship—are identified in the study as a crucial foundation for 

coordinating theological education with both spiritual and social goals, despite these challenges. 

By integrating these missional priorities into curricula, graduates can effectively address urgent 

community issues like poverty, social injustice, and environmental degradation by bridging the 

gap between theoretical instruction and practical ministry. The study concludes with actionable 

recommendations for enhancing theological education in Tanzania. These include comprehensive 

curriculum reform to integrate missional theology and practical applications, strengthened faculty 

development programs to improve pedagogical competence in missional training, resource 

mobilization through partnerships with local churches and community organizations, and the 

creation of structured opportunities for student engagement in community-oriented projects. By 

implementing these recommendations, theological institutions can foster mission-oriented 

education that is both contextually grounded and globally informed. Ultimately, such an approach 

will prepare church leaders who are theologically knowledgeable, socially aware, and equipped 

to promote meaningful change in their communities, thereby advancing the broader spiritual and 

social mission of the Anglican Church.   

Keywords: Missional Education, Theological Curriculum, Anglican Church, Community 

Engagement, Contextualization 

 

1.0 Introduction 

Preparing church leaders to address the complex challenges of contemporary society, particularly 

in Tanzania, requires theological education that deliberately integrates missional priorities. The 

integration of mission into theological training is essential given the persistent socio-economic 
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challenges faced by Tanzanian communities, including unemployment, poverty, and public health 

crises. Effective theological education must therefore go beyond spiritual formation to equip 

leaders with the knowledge, skills, and dispositions necessary to engage meaningfully within their 

local contexts. 

The Anglican Church’s Five Marks of Mission—proclaiming the Good News, teaching, serving 

communities, transforming unjust structures, and safeguarding creation—provide a foundational 

framework for integrating mission into theological education. As Knoetze (2023) and Niemandt 

(2019) note, these marks emphasize the need for church leaders to engage holistically with their 

social, economic, and environmental contexts, ensuring that theological training prepares them for 

both spiritual and societal leadership. 

However, recent critiques of Tanzanian Anglican theological programmes indicate a persistent gap 

between training and community realities. Naidoo (2022) and Lin (2020) argue that many 

programmes fail to adequately address local sociocultural challenges, creating a disconnect 

between theological education and practical ministry. According to Naidoo (2020), this gap 

underscores the need for a curriculum that integrates interdisciplinary knowledge with praxis-

based learning, fostering a strong connection between students’ identity formation, academic 

development, and future roles as community leaders. By adopting a missional hermeneutic, 

theological education can place mission at the centre of training, thereby promoting both spiritual 

growth and social transformation (Knoetze, 2023; Lemandt, 2019). 

Nigel Rooms (2014) further asserts that successful integration of missional values requires a 

critical examination of existing curricula and the identification of specific training needs that align 

with community engagement and leadership effectiveness. Naidoo (2022) and Lin (2020) 

emphasize that reforms should focus on enhancing mentorship opportunities, fostering 

partnerships between theological institutions and communities, and integrating relevant social 

sciences into theological programmes. Corrie (2015) adds that such reforms enable theological 

education to prepare church leaders who can address contemporary issues effectively and 

contribute to meaningful social change, thereby enhancing the Church’s relevance in modern 

society. 

In conclusion, Mashau (2012) contends that the deliberate integration of missional priorities into 

Tanzanian theological education is vital to developing church leaders capable of engaging 
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effectively with their communities. This integration not only strengthens spiritual formation but 

also equips leaders to address pressing socio-economic challenges, fostering meaningful 

community involvement and promoting social transformation. 

2.0 Working Definitions 

The key terms in this study provide a framework for understanding how missional priorities are 

integrated into theological education within Tanzanian Anglican institutions. 

Within the Anglican Church, the concept of “missional education” emphasises the deliberate 

incorporation of the Church’s mission into the formation of future leaders. This approach is based 

on the understanding that theological education should not only convey doctrinal knowledge but 

also equip students with practical competencies in evangelization, social justice, and community 

service, as articulated in the Five Marks of Mission. These marks serve as a guiding framework 

for the Church’s engagement with both spiritual and socio-economic realities, ensuring that 

theological education remains responsive to the needs of the communities it serves (Pillay, 2018; 

Ross, 2015). 

The term “theological curriculum” refers to the combination of academic content and practical 

training provided by theological institutions. This study emphasises the importance of curricula 

that integrate doctrinal education with practical skills to address local challenges such as poverty, 

inequality, and social instability. Such integration ensures that theological programmes are 

contextually relevant and equip graduates to serve effectively within Tanzanian communities. 

Connecting theory with practice is a central principle in African theological education. Quampah 

and Naidoo (2020) argue that curricula are most effective when they link theoretical knowledge to 

real-world application, thereby making training relevant and fit for purpose in African institutions. 

King (2002) similarly highlights the need for a holistic approach that engages local cultural, social, 

and economic contexts, noting that effective theological training must equip leaders to address the 

realities their communities face. Lopes (2014) adds that theological education should adopt a 

mission-oriented and contextually responsive perspective, prioritizing ministry that meets local 

needs. In the Tanzanian context, this approach ensures that church leaders are prepared to address 

pressing socio-economic and spiritual challenges in their communities. 
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The Anglican Church in Tanzania plays a pivotal role in shaping theological education, guided by 

global missional priorities that emphasize justice, service, and environmental stewardship. These 

principles are embodied in the Five Marks of Mission, which serve as foundational guidelines for 

both curriculum development and ministerial practice. Through its educational initiatives, the 

Church seeks to integrate spiritual growth with practical engagement, ensuring that graduates are 

equipped to foster social justice, community development, and sustainable initiatives within 

Tanzanian society (Zink, 2017). 

Community engagement is central to this study, highlighting the expectation that theological 

students and church leaders actively participate in addressing socio-economic and spiritual needs. 

Engagement is not an optional component of theological training; rather, it is fundamental to 

preparing leaders for ministry that promotes social transformation and justice. Theological 

education, therefore, must align with the Church’s holistic mission, extending beyond 

ecclesiastical duties to include meaningful societal involvement (Msabah, 2024). 

Finally, contextualisation refers to the adaptation of theological education to local cultural and 

social realities. Ballano (2020) emphasises that effective contextualisation requires collaboration 

between theologians and social scientists to ensure that curricula are culturally relevant and 

responsive to the communities served. By incorporating practical methodologies, encouraging 

critical reflection, and addressing the lived realities of Tanzanian communities, theological 

education can better prepare future church leaders to engage constructively with the challenges 

they will encounter in ministry. 

3.0 Theoretical Framework 

The integration of missional priorities into theological education is guided by multiple theoretical 

frameworks, including theological education, contextual theology, competency-based education, 

social constructivist learning theory, and liberation theology. These frameworks collectively 

provide a foundation for preparing church leaders to engage effectively in mission-oriented 

ministry. 

Theological education offers the essential structure for developing knowledge, skills, and 

dispositions necessary for ministry. According to Lewis and Nessan (2017), theological education 

should be designed with the Church’s mission as its central focus. This requires curricula that align 
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with the Five Marks of Mission, encompassing proclamation, service, justice, and environmental 

stewardship. By embedding these priorities into academic programmes, institutions can ensure that 

graduates are not only theologically informed but also missionally oriented in their leadership. 

Social constructivist learning theory emphasises that knowledge is actively constructed through 

interaction, collaboration, and engagement with real-world experiences. Naidoo and Mabaso 

(2023) and Morchid (2020) highlight that this approach is critical for equipping students to address 

contemporary social challenges. By engaging in practical, collaborative learning activities, 

students develop a deeper understanding of community needs, justice, and service, enabling them 

to apply theological concepts in meaningful ways. 

Liberation theology complements these frameworks by focusing on social injustices and 

advocating for marginalized communities. Nessan (2017) explains that liberation theology 

promotes praxis-oriented learning, where critical reflection on social realities leads to action for 

justice. This approach aligns closely with the Church’s missional mandate to serve both spiritual 

and socio-economic needs, reinforcing the importance of integrating mission-focused 

competencies into theological education. 

Competency-based education and contextual theology further strengthen this integration by 

ensuring that students acquire practical skills relevant to the specific cultural, social, and economic 

contexts in which they will minister. These frameworks collectively ensure that theological 

training is not limited to doctrinal knowledge but also develops practical abilities to enact the 

Church’s mission effectively. 

In conclusion, grounding theological education in these frameworks—theological education, 

contextual theology, competency-based education, social constructivist learning theory, and 

liberation theology—provides a robust basis for integrating missional priorities. This integration 

equips future church leaders to engage meaningfully with their communities, address social and 

spiritual challenges, and fulfil the Church’s mission as outlined in the Five Marks of Mission. 
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4.0 Literature Review 

Contextual Relevance in Theological Education. 

 Scholars highlight the necessity of contextually appropriate theological education, which connects 

doctrinal understanding to serious social, economic, and environmental concerns confronting local 

communities.  Herdina et al. (2018) argue that curricula should equip leaders to face concerns such 

as social justice, poverty reduction, and community development, thereby connecting theology to 

real experiences rather than remaining abstract.  Similarly, Katongole (2016) criticizes the 

dominance of Eurocentric paradigms in African theological institutions, which frequently fail to 

reflect local realities, emphasizing the importance of a curriculum that encourages indigenous 

perspectives and serves regional ministry needs. 

In the African context, Kwiyani (2017) stresses the necessity for theological education to respond 

to post-colonial challenges, including social inequality, governance, and cultural integration. He 

argues that African missiologists advocate for curricula that empower church leaders to engage 

meaningfully with societal transformation. Harvey Kwiyani and other regional scholars (e.g., 

Nadar, 2019; Chitando, 2020) emphasise that missional education should reflect African priorities 

such as justice, peacebuilding, and community development, ensuring graduates are equipped to 

respond effectively to local challenges. 

In Tanzania, Knoetze (2020a) highlights the importance of aligning theological curricula with the 

Anglican Church’s Five Marks of Mission, which include proclamation, teaching, service, the 

transformation of unjust structures, and the safeguarding of creation (Zink, 2022). Integrating these 

principles ensures that students not only gain theological knowledge but also develop practical 

skills to serve their communities effectively. Tarus (2021) supports this view, advocating 

experiential learning initiatives, such as community service projects, that connect theoretical 

knowledge with contemporary social challenges, including poverty, deforestation, and inequality. 

Collectively, these perspectives underscore the need for a contextually responsive curriculum that 

prepares future leaders to engage meaningfully with their communities. 
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4.1 Challenges in Curriculum Development 

Despite recognizing its importance, integrating missional priorities into theological curricula 

remains difficult. Elkington et al. (2015) observe that doctrinal instruction often takes precedence 

over mission-oriented objectives, resulting in a compartmentalized education that inadequately 

prepares graduates to tackle contemporary societal issues. Institutional inertia, adherence to 

traditional pedagogical models, and resource limitations further impede curriculum reform. Stark 

and Harrison (2018) note that many Tanzanian theological institutions remain rooted in Western 

paradigms, which limits graduates’ ability to engage with local socioeconomic realities. 

Kwiyani (2017) and Chitando (2020) additionally argue that African theological institutions often 

underutilise indigenous knowledge systems, leading to curricula that do not sufficiently address 

local missional priorities. Addressing these challenges requires comprehensive curriculum reviews 

involving collaboration with local communities and stakeholders. Experiential learning 

opportunities such as internships, community-based projects, and partnerships with NGOs can 

bridge the gap between theoretical instruction and practical ministry, enabling students to become 

effective agents of change. 

4.2 Effective Approaches to Curriculum Development 

Scholars advocate for holistic approaches to curriculum design that embed missional priorities 

throughout all aspects of theological education. Vanhoozer and Treier (2015) suggest that 

missional aims should be integrated rather than treated as supplementary, to ensure students are 

equipped to serve both church and society effectively. Shaw and Geisler (2020) emphasize the 

importance of contextualisation, encouraging curricula that respond to local cultural, social, and 

economic realities. Collaborations with communities, combined with experiential learning 

opportunities, allow students to apply their theological knowledge to real-world challenges, 

enhancing leadership, problem-solving, and critical thinking skills. 

Mayers and Foster (2019) highlight the significance of field-based training in developing practical 

competencies, while Kahamba (2020) and Mshana (2021) observe that service-learning initiatives 

in Tanzanian theological colleges foster critical engagement with local social issues and reinforce 

students’ commitment to justice, community development, and holistic ministry. African scholars 

such as Kwiyani (2017) and Nadar (2019) further stress the importance of integrating African 
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contextual realities into curriculum design, ensuring theological education remains relevant and 

transformative within local communities. 

4.3 The Five Marks of Mission as a Guiding Framework 

The Anglican Church’s Five Marks of Mission offer a vital foundation for integrating missional 

priorities into theological education (Anglican Communion, 2012). Incorporating these marks into 

curricula equips students to engage in holistic ministry that addresses spiritual, social, and 

environmental challenges. By emphasizing teaching, service, advocacy, and environmental 

stewardship, theological institutions prepare graduates to act as change agents responsive to 

community needs. 

4.4 Global Perspectives and Lessons for Tanzania 

Global examples offer valuable insights for Tanzanian theological institutions. In Latin America, 

liberation theology integrates social justice, poverty alleviation, and advocacy into theological 

training, enabling students to respond effectively to local community needs. Post-apartheid South 

African institutions have decolonized curricula to reflect indigenous cultures and social realities, 

providing lessons on integrating local knowledge and contextual theology into academic 

programmes. Furthermore, Pacific Island institutions have successfully incorporated 

environmental theology to address climate change and ecological challenges—an approach 

relevant for Tanzanian colleges to align with global environmental concerns. 

4.5 Conclusion 

Overall, the literature highlights the urgent need for Tanzanian theological institutions to develop 

curricula that are both contextually relevant and missionally oriented. Incorporating African 

scholarship, including that of Harvey Kwiyani and other regional missiologists, addressing local 

socio-economic realities, experiential learning, community engagement, and the Anglican 

Church’s Five Marks of Mission ensure graduates are not only theologically competent but also 

capable of driving meaningful social transformation. Tanzanian colleges can also draw on global 

models to guide curriculum development, fostering leaders prepared to face both local and global 

challenges in a rapidly changing world. 
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5.0 Methodology 

 This study used a qualitative research approach to investigate how missional concerns may be 

effectively integrated into theological education at Tanzanian Anglican institutions.  Qualitative 

research was chosen because of its ability to provide detailed insights into complex social 

processes, particularly the practical and contextual aspects of curriculum development in religious 

settings.  The study used three complementary methods: a literature review, semi-structured 

interviews, and case study analysis, each chosen to address a specific aspect of the research issue. 

The literature review examined scholarly works on the Five Marks of Mission, contextual 

theology, competency-based education, and liberation theology. This review offered both a 

conceptual framework and comparative insights from other regions, particularly South Africa and 

Latin America, where theological institutions have successfully incorporated missional priorities. 

By situating the Tanzanian context within this broader global discourse, the study identified key 

principles and best practices that could inform local curriculum reform. 

Semi-structured interviews were held with 15 participants, including educators, students, and 

church leaders from Msalato Theological College, St. Philip's Theological College, and St. Mark's 

Theological College.  Participants were carefully chosen to ensure a varied range of opinions from 

people actively involved in theological education and community outreach.  The interviews 

focused on participants' experiences with curriculum creation and implementation, and on the 

incorporation of mission-related concerns, such as social justice, poverty reduction, and 

environmental stewardship.  The interviews' flexible structure enabled participants to provide 

extensive insights into problems (such as resource constraints and reluctance to change) and the 

potential to improve mission-oriented education.  Data from these interviews were thematically 

examined to discover recurring trends and concerns influencing curriculum relevance and 

effectiveness. 

The case study analysis provided practical illustrations of how Tanzanian theological institutions 

currently integrate missional priorities into their programs. Three colleges were selected based on 

their active engagement in mission-oriented education and community projects. The case studies 

examined initiatives in areas such as environmental stewardship, social justice, and local 

community development, highlighting both successes and ongoing challenges. NVivo software 

was employed to systematically analyze the qualitative data from interviews and case studies, 
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enabling the identification of key themes, including curriculum relevance, educator preparedness, 

and resource allocation. 

Ethical considerations were central throughout the research. Informed consent was obtained from 

all participants, ensuring that they were fully aware of their rights, including the option to withdraw 

from the study at any stage. Confidentiality was maintained by anonymizing participant 

information and securely storing all research materials to prevent unauthorized access. 

The study captured both the theoretical underpinnings and the practical reality of integrating 

missional issues into Tanzanian theology education by combining these three techniques.   This 

approach guarantees a comprehensive understanding of how curricula can be designed to equip 

future church leaders with the practical skills and theological knowledge needed to engage with 

their communities. 

6.0 Findings 

The findings of this study provide valuable insights into how missional priorities are integrated 

into Tanzanian Anglican theological education. Drawing on literature, interviews with educators, 

students, and church leaders, as well as case studies from three colleges, several key themes 

emerged. These themes highlight both challenges that hinder effective integration and 

opportunities for curriculum reform and development. 

1. Gap in Contextual Relevance 

Analysis of the current curricula across the studied institutions revealed a pronounced gap in 

contextualisation. Most programs focus heavily on theoretical theological knowledge, such as 

doctrine, biblical studies, and church history, with limited attention to practical application in real-

life community settings. This creates a disconnect between what students learn academically and 

the pressing social, economic, and environmental challenges they are likely to encounter in 

ministry. 

Stakeholders emphasized the importance of tailoring curricula to local realities. For example, 

students in rural dioceses face communities grappling with poverty, food insecurity, limited access 

to healthcare, and environmental degradation. One educator explained: 
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"Our students know theology well, but they often struggle to apply what they have learned when 

they enter communities that are struggling with real social and economic problems." 

Similarly, a student reflected: 

"We are taught excellent theology, but there is little guidance on addressing everyday issues in our 

communities, such as teaching life skills, promoting sanitation, or supporting local development 

projects." 

These insights confirm that without deliberate contextualisation, theological education risks 

producing graduates who are knowledgeable but ill-equipped to respond effectively to community 

needs. Aligning theological training with local socio-economic realities is therefore essential for 

forming leaders capable of meaningful, transformative ministry (Herdina et al., 2018; Katongole, 

2016). 

2. Challenges in Curriculum Development 

Interviews with faculty, students, and church leaders highlighted multiple barriers to the effective 

integration of missional priorities in theological education. These challenges fall into three main 

categories: 

a) Resource Constraints 

Most colleges face limited financial, human, and material resources, which restrict the 

implementation of comprehensive missional education. For instance, lack of funding prevents the 

development of practical modules, the acquisition of contemporary theological texts, and the 

provision of structured field-based learning opportunities. One principal noted: 

"We often have to prioritize basic teaching needs, and unfortunately, this limits our ability to run 

community engagement programs or offer students practical mission experiences." 

b) Resistance to Change 

Some faculty members show reluctance to adapt curricula to incorporate missional priorities. 

Many rely on long-standing pedagogical methods that emphasize lecture-based theoretical 

teaching, often due to familiarity and perceived academic rigour. This resistance slows curriculum 

reform and hinders the adoption of innovative, praxis-oriented approaches. One educator reflected: 
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"Changing the curriculum is difficult because some colleagues are not convinced that practical 

mission-oriented courses are as important as traditional theological subjects." 

c) Lack of Faculty Training in Missional Theology 

A further challenge lies in the limited expertise of faculty in missional theology and contextual 

ministry. Without sufficient training, educators struggle to teach, mentor, and model missional 

principles effectively. As one participant remarked: 

"Many of us were trained in classical theology, and while we understand doctrine, few of us have 

formal training in mission strategies or community development, which limits how we guide 

students." 

These challenges align with prior research indicating that successful integration of missional 

priorities requires not only curricular revision but also faculty development and institutional 

support (Naidoo, 2022; Lin, 2020). 

3. Successful Integration of Missional Priorities 

Despite these challenges, the study identified examples of successful integration of missional 

priorities within some institutions. Colleges that actively foster community engagement through 

outreach programs, service initiatives, and partnerships with local organisations demonstrate 

tangible outcomes in student learning. 

For example, students participate in projects that address poverty alleviation, literacy promotion, 

and social justice initiatives. One student described: 

"Through our community projects, we learn to apply what we study in class—whether teaching 

children, helping families access resources, or supporting health campaigns in our local villages." 

Furthermore, programs incorporating environmental awareness and sustainability initiatives show 

a growing recognition of the Church’s responsibility to respond to ecological challenges. These 

efforts align closely with the Anglican Church’s Five Marks of Mission—evangelism, teaching, 

service, justice, and care for creation (Zink, 2017). By embedding these priorities in practical 

activities, students develop competencies that bridge the gap between theological knowledge and 

real-world ministry. 
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4. Thematic Insights from Interviews 

Thematic analysis of interviews revealed several recurring patterns that highlight both obstacles 

and opportunities for enhancing missional education: 

a) Alignment with the Five Marks of Mission 

Participants consistently emphasized the need to ensure that theological education aligns with the 

Church’s mission priorities. Aligning teaching, assessments, and practical experiences with the 

Five Marks enhances the relevance of education and equips students to address both spiritual and 

social challenges. 

b) Collaboration and Community Engagement 

Strong collaboration between theological colleges, local churches, and community organisations 

emerged as critical for effective missional training. Such partnerships enable students to engage 

directly with community needs, applying theoretical knowledge in practical contexts. One faculty 

member observed: 

"When students work with local organisations, they see firsthand the challenges people face, and 

this learning shapes them into thoughtful, mission-oriented leaders." 

These findings reinforce prior studies suggesting that partnerships and field engagement are central 

to effective missional formation (Mashau, 2012; Knoetze, 2020a). 

5. Recommendations for Curriculum Reform 

Based on the findings, several strategies are proposed to strengthen the integration of missional 

priorities: 

a) Curriculum Review and Restructuring 

Theological programs should be comprehensively reviewed to embed missional theology, 

contextual application, and community engagement throughout all courses. Emphasis should be 

placed on developing students’ practical skills, reflective thinking, and social awareness alongside 

doctrinal knowledge. 
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b) Professional Development for Educators 

Faculty should receive targeted training in missional theology, contextual ministry, and 

experiential pedagogy. Such professional development equips educators to model mission-

oriented behaviours and to integrate missional priorities effectively into teaching and mentoring. 

c) Strengthening Institutional Partnerships 

Colleges should expand collaborations with churches, local organisations, and community leaders. 

These partnerships facilitate experiential learning, increase student engagement, and enhance the 

practical relevance of theological education. 

Overall, the study demonstrates that Tanzanian Anglican theological institutions face both 

challenges and opportunities in integrating missional priorities. Limited resources, resistance to 

curricular change, and insufficient faculty training impede the effective translation of theory into 

practice. However, aligning curricula with the Anglican Church’s Five Marks of Mission, fostering 

collaboration with communities, and investing in faculty development provide clear pathways to 

improve outcomes. By addressing these areas, theological institutions can better prepare church 

leaders who are not only theologically knowledgeable but also socially engaged and equipped to 

address pressing community challenges effectively. 

7.0 Discussion 

The findings of this study underscore the urgent need for a transformative approach to theological 

education within Tanzanian Anglican institutions. A prominent insight is the evident disconnect 

between academic training and real-world ministry, which highlights the necessity of 

contextualizing curricula to address the socio-economic realities of local communities. By aligning 

theological education with these local needs, institutions can increase their relevance and 

effectiveness in preparing church leaders who are capable of engaging meaningfully with society 

(Herdina et al., 2018; Katongole, 2016). 

One of the key observations is the significant gap in curriculum relevance, largely caused by 

insufficient contextualisation. The dominant focus on theoretical knowledge, at the expense of 

practical application, restricts the ability of theological programs to prepare leaders for effective 

ministry. This shortfall raises important concerns about the adequacy of current educational 
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frameworks in responding to pressing societal challenges such as poverty, unemployment, and 

health crises. Stakeholders emphasized that integrating practical, community-oriented projects into 

theological programs is essential for enabling students to understand and apply missional priorities 

effectively in their ministry (Knoetze, 2020a; Tarus, 2021). 

The study also found significant barriers to curricular reform, such as insufficient teacher 

preparation, resistance to change, and resource limitations.  Resource constraints are a significant 

issue because they impede teachers' professional development and the creation of contextually 

relevant courses.  In order to overcome these obstacles, innovative solutions are needed, such as 

forming alliances with nearby churches, community organisations, and civic stakeholders to 

increase support for educational programs and deploy resources.  In the same vein, focused 

professional development programs are essential for equipping teachers with the information and 

skills they need to teach missional theology and demonstrate these goals in practice (Naidoo, 2022; 

Lin, 2020). 

Despite these barriers, the study highlights promising examples of successful missional 

integration. Institutions that actively engage with their communities through outreach programs, 

service-learning, and social development initiatives demonstrate the potential for positive impact. 

For example, community projects addressing social justice, poverty alleviation, and environmental 

stewardship not only enhance students’ practical understanding of theology but also foster a sense 

of responsibility and accountability to society (Mshana, 2021; Kahamba, 2020). These cases 

provide valuable lessons for other institutions, illustrating how collaboration, contextualisation, 

and hands-on engagement can transform theological education into a tool for meaningful social 

change. 

The alignment of theological curricula with the Anglican Church’s Five Marks of Mission emerged 

as a central theme. Participants consistently highlighted that integrating these missional 

priorities—proclaiming the Good News, teaching and baptizing, responding to human needs 

through loving service, transforming unjust structures, and safeguarding creation—is critical for 

making theological education both comprehensive and practically relevant (Zink, 2017; Knoetze, 

2020a). Embedding these principles within the curriculum empowers students to engage 

holistically with spiritual, social, and environmental concerns, fostering a ministry that is 

simultaneously doctrinally sound and socially responsive. 
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Based on these findings, several recommendations for effective curriculum reform are evident. 

First, theological institutions should undertake a thorough review and restructuring of curricula to 

emphasize missional theology, community engagement, and practical application. Second, faculty 

development programs should be enhanced to ensure educators are adequately prepared to teach 

and model missional priorities. Finally, strategic partnerships with churches, community 

organisations, and local stakeholders should be strengthened to facilitate experiential learning 

opportunities, ensuring that students can apply their theological training meaningfully in real-

world contexts. 

In conclusion, the study affirms that integrating missional priorities into Tanzanian Anglican 

theological education is not merely an academic requirement but a vital necessity for cultivating 

effective church leadership. By adopting a contextualized and mission-oriented approach, 

theological institutions can equip future leaders to respond effectively to the complex challenges 

faced by their communities, contributing not only to spiritual growth but also to meaningful 

societal transformation (Mashau, 2012; Knoetze, 2020a). 

8.0 Recommendations 

Based on the findings of this study, the following recommendations are proposed to enhance the 

integration of missional priorities into Tanzanian Anglican theological education: 

1. Curriculum Reform: Theological institutions should undertake a thorough review and 

restructuring of their curricula to ensure alignment with the Anglican Church’s Five Marks of 

Mission. This reform should include incorporating missional theology into core courses, 

integrating practical applications, and designing community-based projects that directly address 

local socioeconomic challenges. By contextualizing theological education, institutions can prepare 

students to engage effectively with the realities of their communities (Knoetze, 2020a; Tarus, 

2021). 

2. Enhanced Faculty Training: Professional development programs for educators are essential. 

Training should focus on missional theology, pedagogical strategies for practical application, and 

methods for effectively engaging with community needs. Equipping faculty in this way ensures 

that they can model missional priorities in teaching, mentorship, and community engagement 

initiatives (Naidoo & Mabaso, 2023; Morchid, 2020). 
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3. Resource Mobilization: Theological institutions should actively pursue partnerships with local 

churches, community organisations, and international agencies to mobilize financial, material, and 

human resources. Collaborative efforts can help overcome resource constraints that often hinder 

curriculum development, faculty training, and community-oriented initiatives, thereby supporting 

the broader implementation of missional education (Mayers & Foster, 2019). 

4. Community Engagement Initiatives: Schools should create and expand outreach initiatives that 

provide students with the chance to work on practical projects.  Students can gain a practical 

understanding of missional priorities like social justice, poverty alleviation, and environmental 

stewardship while also developing their leadership skills by incorporating service-learning and 

community engagement into the curriculum (Mshana, 2021; Kahamba, 2020). 

5. Monitoring and Evaluation: Theological institutions should implement a structured framework 

for ongoing monitoring and evaluation of curriculum effectiveness and community impact. 

Regular assessment allows institutions to respond dynamically to the evolving socio-economic and 

spiritual needs of the communities they serve, ensuring that curricula remain relevant, practical, 

and mission-oriented (Stark & Harrison, 2018). 

9.0 Conclusion 

This study highlights the urgent need to integrate missional priorities into Tanzanian Anglican 

theological education. The persistent gap between academic training and the socio-economic 

realities of local communities underscores a critical challenge in preparing church leaders who can 

address both spiritual and social needs. By prioritizing contextualized education that addresses 

poverty, social justice, and environmental stewardship, theological institutions can cultivate 

leaders capable of meaningful community engagement and social transformation (Herdina et al., 

2018; Katongole, 2016). 

While challenges such as resource limitations, resistance to change, and insufficient faculty 

training remain significant, successful examples from selected Tanzanian theological colleges 

demonstrate that effective integration of missional priorities is achievable. Aligning theological 

curricula with the Anglican Church’s Five Marks of Mission provides a structured framework that 

equips students not only with doctrinal knowledge but also with practical skills for transformative 

ministry (Zink, 2017; Knoetze, 2020a). 
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Theological colleges must prioritize comprehensive curriculum reform, improve faculty 

development, mobilize resources through strategic partnerships, and actively connect with local 

communities to accomplish these goals.  Therefore, integrating missional priorities is not just an 

academic exercise but also a moral and practical necessity that can greatly impact societal well-

being and promote justice in local communities. 

Future research should continue to examine the long-term impact of these educational reforms on 

the effectiveness of church leadership and community engagement, ensuring that theological 

institutions in Tanzania consistently fulfil their critical role in shaping leaders who are responsive, 

competent, and mission-oriented (Tarus, 2021; Mshana, 2021). 
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